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What are we doing together?
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YPAR in Action
Youth-Adult Partnerships
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Refresher: What is YPAR?

Inquiry-based

Participatory ™

Video (Elden & Levin, 1991; Ozer, 2016; Figure Source)



https://mcpaiewonsky.wordpress.com/2013/12/11/starting-this-blog-in-earnest/?preview=true&preview_id=15&preview_nonce=55a92da6f6&post_format=standard
https://www.youtube.com/watch?v=SricMtRlBdk

What are the core components?

lterative integration of research and action

Training and practice of research skills

Practice of strategic thinking and discussing strategies for influencing change

Building of supportive networks in community

Adult’s sharing of power with youth in the research and action process

(Ozer et al., 2010)



Curriculum

* Designed to be
participant-led, fun, and

engaging
« “Learn by doing”
experience

(Arnold & Gifford, 2014)

3
YA4-H!

Youth Advocates for Health

Youth Participatory Action
Research

Oregon State University Extension Service n 2gon l ate
College of Public Health and Human Sciences 7 Ll A




Program Logic Model (p.9)

. R A

-What we - What we - Short-term
have do (learning)
-Who we - Medium-
reach term
(action)
- Long-term
(social)




Curriculum Components

Building a Asking Collecting Making Sense
Team Questions Data of it All

Reflection,
Evaluation, & Taking Action
Celebration

Sharing Your
Story
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All Together Now: Building a Team (p.11)

Activities
* Name Games and Warm-Ups All Together Now!
» Glued to a Stick
e Establishin ga Communi ty Covenant T o b S VR S B g b b e

gizers in this section are designed to work in tandem with additional preparation in youth-adult part-
nerships. Be sure to complete at least a four-hour training from the YA4-H! Building Successful Youth-

° H u m a n K n Ot G a m e :i;:ﬁ:;::hgbfcurriculum along with these activities.

* Name Games and Warm-Ups—10 minutes each

* Gluedto aStick—20 minutes

» Establishing a Community Covenant—10 minutes

* Human Knot Game—10 minutes

Oregon State University n YA4-H | Youth Advocates for Health



Activity

ALL TOGETHER NOW!

Establishing a
Community Covenant

Purpose of Activity

It is important to seta tone
right away that promotes
teamwork and indicates that
everyone in the group is val-
ued. One way to do this is to
establish a community cove-
nant, also called ground rules.
Created jointly by all partici-

pants, a community covenant
is an essential first step toward
ensuring a suppertive environ-

ment in which everyone feels
comfortable contributing and
connecting with the group.
Skills Developed

+ Communication

» Teamwork

Room Set-Up

» Hang flip chart paper where eve-

ryone can see it. Participants

should be seated on chairs or on

the floor during this activity.

QOregon State University

Instructions

1. Ask the group a question to elicit
some guidelines, such as “What
are the ground rules that we can
all agree on for our time togeth-
er?” or “What will make ourtime
together be most productive?

_ Suggestions will emerge, such as
no interrupting, honesty with
each other, confidentiality, re-
spectful of differences.

=

W

Record all responses on a flip
chart.

. Whenthe group has listed all of
its ideas, ask, “Can we agree on
these ground rules?” If any ideas
are not agreed on, the group
needs to discuss them until it
reaches agreement or decides to
eliminate one or more of the
ideas.

. Once the group norms have
been decided, post them. You
can refer tothem as needed if
the group slips into behaviers
that do not support effective
teamwork. This exercise also
provides a positive format for
the group to visualize ways in
which itcan work together.
Members are more likely to fol-
low rules that they have created
together.

s

n

Time
* 10 minutes

Materials

* Flip chart

* Markers

Facilitator Tips

If the group meets on an
ongoing basis, the
ComMuNity covenant
should be posted and
reviewed at each
gathering. ltshould also
be revised as needed as
the group grows and
works together.

NOTES:

YA4-H | Youth Advocates for Health

Community Covenant (p.17)
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Curriculum Components

Building a Asking Collecting Making Sense
Team Questions Data of it All

Reflection,
Evaluation, & Taking Action
Celebration

Sharing Your
Story



Asking Questions (p.21)

Asking Questions:
. :
Activities What Do You Want to Know?

SECTION OVERVIEW

g Th r i Vi n g C O m m u n i t i e S B ra i n S t O r m Teens today have a high level of awareness about health issues that affect their communities at indi-

vidual, family, societal and policy levels. But exactly which issues will inspire youth in your community

. totake action? These activities give teens an opportunity to explore their vision of a thriving communi-
[ ] A PI Ct u re M e a n S a I h O u S a n d WO rd S ty, ?demify sources of concern, select an area of focus, and generate research questions that will guide
their YPAR projects.
- Dot Votin
g + Thriving Communities Brainstorm - 20 minutes
. * A Picture Means a Thousand Words - 2 hours
® Sto ry b O a rd I n g * Dot Veting: Choosing an Issue— 10 minutes
* Storyboarding: A Technigue for YPAR Planning - 1hour 40 minutes
[ ]

Generating Research Questions

Oregon State University 2 YA4-H | Youth Advocates for Health




Thriving Communities Brainstorm (p.23)

Skills developed:

« Communication

« Generating ideas
* Critical thinking about thriving
communities

Thematic analysis

What does a healthy
community look like?

Thriving Communities

Brainstorm

ASKING QUESTIONS

Purpose of Activity

This activity gets participants
thinking about what makes a
community vibrant and
healthy. Exploring teens’ views
on thriving — or flourishing —
communities helps facilitators
build on teens’ interests and
concerns while introducing the
concept of participatory action
research.

Skills Developed
+ Communication

s Generating ideas

 Critical thinking abeut thriving
communities

+ Thematic analysis

Room Set-Up

* Place sticky notes and markers
on tables for groups of 4 to s

+ Onpaper or a white board on the
wall, write “Thriving Communi-
" in large letters.

Instructions

1. Divide participantsinto groups of
4 to 5. Begin by asking students
to think about what factors con-
tribute toa thriving community.
Tell them that to thrive means o
grow or develop vigorously, to
flourish. What kinds of things do

Oregon State University

M

w

s

n

communities need to flourish?

Ask students to brainstorm to-
gether in their small groups and
write down as many ideasas
they can in five minutes. They
should write eachidea on an
individual sticky note

While they are working, the fa-
cilitator should write the follow-
ing around the words “Thriving
Community” on the wall:
“Enwvirenment,” “Social Net-
works/Culture,” and “Jobs/
Educational Opportunities,”
“Food,” “Health Care”™ and
“Other.”

. After five minutes, ask them to

stop. Now, they should look at
the ideas they generated and
divide them into the six catego-
ries they see on the wall. Have
one or two people from each
group come forward and place
their sticky notes in these six
categories.

After each group has posted its
sticky notes, survey and discuss
the range of ideas that people
posted on the wall.

23

Time
* 20 minutes
Materials

» Large sticky notes
* Markers

* Large white paper or
white board

Facilitator Tips

If participants are having
trouble generating ideas,
have them think about
“community” in terms of
multiple layers: individu-
als, families, schools,
neighborhoods, towns/
cities, and rural areas.
What do pecple, families,
and whole communities
needto thrive?

NOTES:

YA4-H | Youth Advocates for Health



Thriving Communities Brainstorm (p.23)
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A Picture Means a Thousand Words (p.25)

Skills developed:

Knowledge about community health-
related concerns

Critical dialogue

Understanding of the root causes of
community health concerns

Understanding of the contextual
influences of community health concerns

Data collection
Issue discovery

What are the issues in my
community?

Activity

ASKING QUESTIONS

A Picture Means a
Thousand Words

USING PHOTOVOICE

FOR COMMUNITY ISSUE

DISCOVERY
Purpose of Activity

This activity engages youth and adult

partnersin discovering health-

related issues in the community that

are important to each participant.
Participants use digital cameras to

take photos of things that represent

a health concern they care about.

Participants then share their photos
with each other and engage in a crit-

ical dialogue about the issues

brought forward through the photos.

Skills Developed

Knowledge about community
health-related concerns

.

Critical dialogue

es of community health con-
cerns

Concerns

Data collection

* |ssue discovery
Room Set-Up
*» Tables and chairs (enough to

allow each group to haveits own

table, if possible)

+ Computer and projector with a

Oregon State University

Understanding of the root caus-

Understanding of the contextual
influences of community health

screen/wall for easy viewing

» On the flip chart, write “Critical
Dialogue: Examples” across the
top. Begin the list with “Youth
doing poorly in school” and
leave the rest of the flip chart
blank to be filled in later.

If possible, enough fleor to allow
partcipants to gather ina circle
away from the tables for sharing
and debriefing.

Instructions

1. Introduction to the session and
distribution of cameras: Explain
to partidpants that they are go-
ing to take a picture of some-
thing in the area thatillustratesa
youth-related health concern
that they have in their commu-
nity. Remind them that pictures
are symbolic, meaning that the
pictures peint to something big-
ger than the actual picture itself,
andinvite them tobe creative in
their photo selection. Distribute
cameras to participants. Have at
least 1 camera per 3 participants
and, if necessary, let them know
they will need to share cameras.
Photo taking and uploading: Give
participants 20 minutes to ex-
plore the area and take their
photos. Designate an adultto
supervise and assist with the
uploading of photos to the com-
puter.

M

25

Time
+ 2 hours
Materials

» Digital cameras (at
least one forevery 3
participants if possi-
ble - or invite partici-
pants to use their
phones)

« USE photo card read-
er to transfer photos
from cameras to
computer (or have
teens submit their
photos electronically)

* Laptep compurter and
projector with slide
show capabilities

*  Flip chart

*  Markers and pencils

* Handout: Explanatory
paragraph, p. 79

» Handout: Critical Dia-
logue Notes, p. 80

+ Handout: Steps of
Participatory Re-
search, p. 81

Facilitator Tips

The handouts can be cop-
ied front-to-back and
passed out all at once,
one per participant.

YA4-H | Youth Advocames for Health




A Picture Means a Thousand Words (p.25)

This ic a picture of a field outside of where I work, ac
you can cee I can't cee the end of the field becavse of
the fog. When I look at thic picture I think it
reprecente all of the anxiety, worry, and ctrecs that
teens are facing. The pandemic has inflicted anxiety on
ctudents ag many ctruggle to learn online, and cant cee
their friends, or even do activities they enfoyed doing to
deal with ctrecs. Students feel alone and ctuck, they
don't cee a brighter cide. All of their anxieties and
worries i¢ the fog, it ic blocking them from ceeing a
great view. I truly think that the icolation ic affecting
ctudents mental health. It ic crucial now more than
ever that teens know there are placec they can ceck
help. It ic crucial to implement programs and advecate

for cervices who can help teens in any community deal
with the icsues that fog up their mind. Students chould
not heve #a Fool afpne in the cold dark Fag.




Dot Voting (p.27)

Skills Developed:

* Question definition

Data collection and analysis
Communication
Collaboration

Decision making

How should we move
forward as a group?



Storyboarding (p.29)

A TECHNIQUE FOR YPAR
PLANNING

Purpose of Activity

This activity introduces partici-
pants to the process of identi-
fying, researching, taking ac-
tion, and documenting impact,
on a health-related issue in
their community that impacts
youth and that can be ad-
dressed through a YPAR pro-
ject.

Storyboarding

ASKING QUESTIONS

A TECHNIQUE FOR YPAR
PLANNING

Purpose of Activity

This activity introduces partici-
pants to the process of identi-
fying, researching, taking ac-
tion, and documenting impact,
on a health-related issue in
their community that impacts
youth and that can be ad-
dressed through a YPAR pro-
ject.

Skills Developed

* Ability to develop a four-stage
“story” about a potential project

* Ability to create a plan to gather
information about a real com-
munity issue after practicing

+ Understanding of how to use
their story for project develop-
ment and evaluation

Room Set-Up

+ Wall space for hanging gallery
walk posters, with enough room
for participants to gather around

+ Tables and chairs, enough for
each group to have its own table

* Hang storyboards on walls
where everyone can view them

+ Open space for gatheringin a
drcle to share and debrief

Instructions

Storyboarding Gallery Walk (10
minutes)

1. Ask participants to join the facil-
itatorin a “gallery walk” of com-
munity action storyboards pre-
pared ahead of time and share
that storyboards are a great way
to plan a community action pro-
ject. Storyboards are construct-
ed in four frames, and they lock
a little like a comic strip when
they are all put together. Each
part of the story board tells a
different “story” about your pro-
ject.

]

. Walk to each example, and show
how the four frames 1) describe
a community and potential areas
of concern within the communi-
ty; 2) identify questions related
to the issues of concern, and
what research can be conducted
to understand the concerns bet-
ter; 3) identify the actions taken
to address the concern; and 4)
show the community after the
issue has been addressed. Point
out that storyboards can be use-
ful throughout a community
action research project because
they encourage reflection and
clarify next steps.

w

. Have participants return to their
tables and distribute the Prepar-
ing Your Storyboardhandout to
each person.

Time

+ Thour and
40 minutes

Materials

+ Four storyboards for
gallery walk portray-
ing examples of: 1)
the community as it
is; 2) questions to be
asked and potential
methods and sources
of data; 3)actions
taken based on data
gathered; and 4) the
community after the
actions are taken.

+ Heavy duty easel pa-
per or poster board (4
per group)

+  Markers with lots of
different colors

+  Wall tape for hanging
story boards

+ Handout: Preparing
Your Storyboard, pp.
83-84 (1copy per
person)

Facilitator Tips

If there is time, groups
should focus more atten-
tion on developing Frame
2 once all the frames are
complete.



Storyboarding (p.29)

Skills Developed

« Ability to develop a four-stage
“story” about a potential project

« Ability to create a plan to gather
information about a real com-

munity issue after practicing

¢ Understanding of how to use

their story for project develop-
ment and evaluation

Storyboarding

ASKING QUESTIONS

A TECHNIQUE FOR YPAR
PLANNING

Purpose of Activity

This activity introduces partici-
pants to the process of identi-
fying, researching, taking ac-
tion, and documenting impact,
on a health-related issue in
their community that impacts
youth and that can be ad-
dressed through a YPAR pro-
ject.

Skills Developed

* Ability to develop a four-stage
“story” about a potential project

* Ability to create a plan to gather
information about a real com-
munity issue after practicing

+ Understanding of how to use
their story for project develop-
ment and evaluation

Room Set-Up

+ Wall space for hanging gallery
walk posters, with enough room
for participants to gather around

Tables and chairs, enough for
each group to have its own table

Hang storyboards on walls
where everyone can view them

+ Open space for gatheringin a
drcle to share and debrief

Instructions

Storyboarding Gallery Walk (10
minutes)

1. Ask participants to join the facil-
itatorin a “gallery walk” of com-
munity action storyboards pre-
pared ahead of time and share
that storyboards are a great way
to plan a community action pro-
ject. Storyboards are construct-
ed in four frames, and they lock
a little like a comic strip when
they are all put together. Each
part of the story board tells a
different “story” about your pro-
ject.

]

. Walk to each example, and show
how the four frames 1) describe
a community and potential areas
of concern within the communi-
ty; 2) identify questions related
to the issues of concern, and
what research can be conducted
to understand the concerns bet-
ter; 3) identify the actions taken
to address the concern; and 4)
show the community after the
issue has been addressed. Point
out that storyboards can be use-
ful throughout a community
action research project because
they encourage reflection and
clarify next steps.

w

. Have participants return to their
tables and distribute the Prepar-
ing Your Storyboardhandout to
each person.

Time

+ Thour and
40 minutes

Materials

+ Four storyboards for
gallery walk portray-
ing examples of: 1)
the community as it
is; 2) questions to be
asked and potential
methods and sources
of data; 3)actions
taken based on data
gathered; and 4) the
community after the
actions are taken.

+ Heavy duty easel pa-
per or poster board (4
per group)

+  Markers with lots of
different colors

+  Wall tape for hanging
story boards

+ Handout: Preparing
Your Storyboard, pp.
83-84 (1copy per
person)

Facilitator Tips

If there is time, groups
should focus more atten-
tion on developing Frame
2 once all the frames are
complete.



Storyboarding (p.29)

Room Set-Up

« Wall space for hanging gallery
walk posters, with enough room

for participants to gather around

+ Tables and chairs, enough for 0
each group to have its own table

* Hang storyboards on walls
where everyone can view them

¢ Open space for gatheringin a
arcle to share and debrief

Storyboarding

ASKING QUESTIONS

A TECHNIQUE FOR YPAR
PLANNING

Purpose of Activity

This activity introduces partici-
pants to the process of identi-
fying, researching, taking ac-
tion, and documenting impact,
on a health-related issue in
their community that impacts
youth and that can be ad-
dressed through a YPAR pro-
ject.

Skills Developed

* Ability to develop a four-stage
“story” about a potential project

* Ability to create a plan to gather
information about a real com-
munity issue after practicing

+ Understanding of how to use
their story for project develop-
ment and evaluation

Room Set-Up

+ Wall space for hanging gallery
walk posters, with enough room
for participants to gather around

Tables and chairs, enough for
each group to have its own table

Hang storyboards on walls
where everyone can view them

+ Open space for gatheringin a
drcle to share and debrief

Instructions

Storyboarding Gallery Walk (10
minutes)

1. Ask participants to join the facil-
itatorin a “gallery walk” of com-
munity action storyboards pre-
pared ahead of time and share
that storyboards are a great way
to plan a community action pro-
ject. Storyboards are construct-
ed in four frames, and they lock
a little like a comic strip when
they are all put together. Each
part of the story board tells a
different “story” about your pro-
ject.

]

. Walk to each example, and show
how the four frames 1) describe
a community and potential areas
of concern within the communi-
ty; 2) identify questions related
to the issues of concern, and
what research can be conducted
to understand the concerns bet-
ter; 3) identify the actions taken
to address the concern; and 4)
show the community after the
issue has been addressed. Point
out that storyboards can be use-
ful throughout a community
action research project because
they encourage reflection and
clarify next steps.

w

. Have participants return to their
tables and distribute the Prepar-
ing Your Storyboardhandout to
each person.

Time

+ Thour and
40 minutes

Materials

+ Four storyboards for
gallery walk portray-
ing examples of: 1)
the community as it
is; 2) questions to be
asked and potential
methods and sources
of data; 3)actions
taken based on data
gathered; and 4) the
community after the
actions are taken.

+ Heavy duty easel pa-
per or poster board (4
per group)

+  Markers with lots of
different colors

+  Wall tape for hanging
story boards

+ Handout: Preparing
Your Storyboard, pp.
83-84 (1copy per
person)

Facilitator Tips

If there is time, groups
should focus more atten-
tion on developing Frame
2 once all the frames are
complete.



Time

¢« 1hour a
40 minu

Facilitator Tips

If there is time, groups
should focus more atten-

tion on developing Frame
2 once all the frames are

complete.

Storyboarding (p.29)

Materials

Four storyboards for
gallery walk portray-
ing examples of: 1)
the community as it
CEEE stions to be
potential
and sources
) actions
edon data
. and 4) the

Storyboarding

ASKING QUESTIONS

A TECHNIQUE FOR YPAR
PLANNING

This activity introduces partici-
pants to the process of identi-
fying, researching, taking ac-
tion, and documenting impact,
on a health-related issue in
their community that impacts
youth and that can be ad-
dressed through a YPAR pro-
ject.

Skills Developed

* Ability to develop a four-stage
“story” about a potential project

Ability to create a plan to gather
information about a real com-
munity issue after practicing

Understanding of how to use
their story for project develop-
ment and evaluation

Room Set-Up

+ Wall space for hanging gallery
walk posters, with enough room
for participants to gather around

+ Tables and chairs, enough for
each group to have its own table

* Hang storyboards on walls
where everyone can view them

+ Open space for gatheringin a
drcle to share and debrief

Instructions

Storyboarding Gallery Walk (10
minutes)

. #i=loonte ta join the facil

e e oo .
munity action storyboards pre-
pared ahead of time and share
that storyboards are a great way
to plan a community action pro-
ject. Storyboards are construct-
ed in four frames, and they lock
a little like a comic strip when
they are all put together. Each
part of the story board tells a
different “story” about your pro-
ject.

]

. Walk to each example, and show
how the four frames 1) describe
a community and potential areas
of concern within the communi-
ty; 2) identify questions related
to the issues of concern, and
what research can be conducted
to understand the concerns bet-
ter; 3) identify the actions taken
to address the concern; and 4)
show the community after the
issue has been addressed. Point
out that storyboards can be use-
ful throughout a community
action research project because
they encourage reflection and
clarify next steps.

w

. Have participants return to their
tables and distribute the Prepar-
ing Your Storyboardhandout to
each person.

Time

+ Thour and
40 minutes

Materials

+ Four storyboards for
gallery walk portray-
ing examples of: 1)
the community as it
is; 2) questions to be
asked and potential
methods and sources
of data; 3)actions
taken based on data
gathered; and 4) the
community after the
actions are taken.

+ Heavy duty easel pa-
per or poster board (4
per group)

*  Markers with lots of
different colors

+  Wall tape for hanging
story boards

+ Handout: Preparing
Your Storyboard, pp.
83-84 (1copy per
person)

Facilitator Tips

If there is time, groups
should focus more atten-
tion on developing Frame
2 once all the frames are
complete.




Storyboarding (p.29)

Storyboarding Gallery Walk (10

minutes)

1. Ask participants to join the facil-
itator in a “gallery walk™ of com-
munity action storyboards pre-
pared ahead of time and share
that storyboards are a great way
to plan a community action pro-
ject. Storyboards are construct-
ed in four frames, and they look
a little like a comic strip when
they are all put together. Each
part of the story board tells a
different “story” about your pro-
ject.

Activity

Storyboarding

A TECHNIQUE FOR YPAR
DI ANNING

Purpose of Activity

This activity introduces partici-
pants to the process of identi-
fying, researching, taking ac-
tion, and documenting impact,
on a health-related issue in
their community that impacts
youth and that can be ad-
dressed through a YPAR pro-
ject.

Skills Developed

* Ability to develop a four-stage
“story” about a potential project

* Ability to create a plan to gather
information about a real com-
munity issue after practicing

+ Understanding of how to use
their story for project develop-
ment and evaluation

Room Set-Up

+ Wall space for hanging gallery
walk posters, with enough room
for participants to gather around

+ Tables and chairs, enough for
each group to have its own table

* Hang storyboards on walls
where everyone can view them

+ Open space for gatheringin a
drcle to share and debrief

Instructions

Storyboarding Gallery Walk (10
minutes)

1. Ask participants to join the facil-
itatorin a “gallery walk” of com-
munity action storyboards pre-
pared ahead of time and share
that storyboards are a great way
to plan a community action pro-
ject. Storyboards are construct-
ed in four frames, and they lock
a little like a comic strip when
they are all put together. Each
part of the story board tells a
different “story” about your pro-
ject.

]

. Walk to each example, and show
how the four frames 1) describe
a community and potential areas
of concern within the communi-
ty; 2) identify questions related
to the issues of concern, and
what research can be conducted
to understand the concerns bet-
ter; 3) identify the actions taken
to address the concern; and 4)
show the community after the
issue has been addressed. Point
out that storyboards can be use-
ful throughout a community
action research project because
they encourage reflection and
clarify next steps.

w

. Have participants return to their
tables and distribute the Prepar-
ing Your Storyboardhandout to
each person.

ASKING QUESTIONS

Time @

+ Thour and
40 minutes

Materials

+ Four storyboards for
gallery walk portray-
ing examples of: 1)
the community as it
is; 2) questions to be
asked and potential
methods and sources
of data; 3)actions
taken based on data
gathered; and 4) the
community after the
actions are taken.

+ Heavy duty easel pa-
per or poster board (4
per group)

+  Markers with lots of
different colors

+  Wall tape for hanging
story boards

+ Handout: Preparing
Your Storyboard, pp.
83-84 (1copy per
person)

Facilitator Tips

If there is time, groups
should focus more atten-
tion on developing Frame
2 once all the frames are
complete.



Youth Advocates for Health (MA4-H) 4-H Club

GROWS HERE

0

Building Community & Reducing Mental Health Stigma through Youth Participatory Action Research

Alison J. White, M.Ed, Assistant Professor, College of Animal, Human, and Natural Resources, Washington State University Extension, 4-H Youth Development

Elizabeth Weybright, Ph.D, Assistant Professor, College of Animal, Human, and Natural Resources, Human Development & Washington State University Extension

Background

Youth Advocates for Health (YA4-H!) is a teen leadership
program that encourages youth to make a difference in
their community by addressing health-related concerns
that are important to them.

This year, Yakima County’s YA4-H! Club is using Youth
Participatory Action Research?® (YPAR) to build community
and reduce mental health stigma. YPAR is a collaborative
process of engaging youth as equal partners and local
experts to investigate and address social issues.

In this process, teens are learning skills to identify,
investigate and understand local concerns and take action
to improve community outcomes.
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YPAR Process

Team Building

In-process evaluations indicate
that YA4-H! teens are developing

Asking Questions

leadership skills, stronger
: connections with peers, and
%= ctrengthening their ability to offer

5..-,
- = r: ' = authentic,
Thr_oygh m_umple hand;-on I y = ‘RC‘FIC-H'I on & empathic
activities, like community "}_-_'- . support
storyboards (featured X ™ Celebration to others
below) and dot-voting, = | » - :
¥A4-H! teens explored what Pata }
their community needs to .
thrive and developed Collection 'Tak'-l‘ﬂ@ Action
research questions to guide R ;e"
their YPAR project. 0" YA4-H! teens chose to focus on
ol A1 reducing mental health stigma. In
. AT\ \L spring 2019, the club is installing
Malcmg S&HSS . an interactive display at a local
of i+ All SVI(]FII"I@ high school combining mental
Nour S‘h}l"\{ health norms with an experiential
healing-arts project focused on
developing awareness and
d empathy through story-telling.
a
dresse -

Listen & Learn

Put on the headphones, select a recording and

push play to hear stories and learn about Youth Participatory

Action Research and the Yakima community from the YA4-H! teens.

WASHINGTON STATE UNIVERSITY EXTENSION

Planned Analysis

Teen outcomes will be evaluated using a pre- and post-
survey measuring psychological empowerment?34, research
and action self-efficacy?, and positive youth development.
Changes from pre to post will be compared using a Wilcoxon
Matched-Pairs Signed-Rank test.

Expected Outcomes

Growth in skills and competencies aligned with the four
Essential Elements of 4-H, resilience research, and the Cs
model of Positive Youth Development.

'Bdo\‘lfjflmj connection +olwithin community
Mastery self-efficacy; problem sslving
Independence leadership; responsivility; nfluence
Generosity  virtue +o communihy; sense of purpose

Short-term outcomes, like those above, will combine with
increased awareness of and empathy for community needs
resulting in positive behavior change.

The long-term expected outcome is improved quality of life
for participants due to personal growth, connection to and
virtue within their community, and better career and
education opportunities. Ultimately, outcomes will support
improved quality of life at the family- and community-level
due to participants’ competencies and contributions.
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Storyboarding (p.29)

Development of Storyboards (1
hour)

1. Provide each group with 4
sheets of heavy duty poster pa-
per or poster board, one for each

frame.

2. Explain that groups have 45
minutes to create a complete
story on an issue of their choos-
ing. They should try to get all
four frames completed in that
time.

Activity

Storyboarding (continued):

Development of Storyboards (1
hour)

1. Provide each group with 4
sheets of heavy duty poster pa-
per or poster board, one for each
frame.

=]

. Explain that groups have 45
minutes to create a complete
story on an issue of their choos-
ing. They should try to get all
four frames completed in that
time.

Sharing of Storyboards (30

minutes)

1. After groups have completed
their storyboards, have them
tape the boards to the wall for
sharing with others.

Conduct another gallery walk
and invite teams to share their
storyboards.

. Ask the rest of the participants if
they can suggest additional
questions they might ask to de-
pict their concerns better. Have
the teams make notes of the
feedback they receive.

Finish the activity by pointing
out that storyboards can be use-
ful throughout their YPAR pro-
ject as a tool for planning and
development.

[

w

=

Questions for Discussion

Oregon State University

ASKING QUESTIONS

1. In what ways do you think sto- .
ryboards could be useful NOTES:
throughout a YPAR project?

2. In what ways did storyboarding
help your group think through
your issue?

3. In what ways did storyboarding
help you explain your issue or
project to others?

4. In what other contexts do you
think storyboarding could be
useful?

30 YA4-H! | Youth Advocates for Health



Storyboarding (p.29)

Handout: Storyboarding

PREPARING YOUR STORYBOARD

Your storyboard can be useful for planning what you will do to discover anissue for your community

Frame #1: Describe Your Community
This frame will provide a picture of your community as it is today

What does your community look like?

Describe your community so others have a good picture of what it looks like. Who are the people in
your community? What is unique or special about the community? What are some of the best
things about the community?

What are the positive things about your community? What do you like best? How do people benefit
from being in your community?

How do people in your community feel? Do people have different thoughts about your community?

Do people get along and support each other? Are there places where people disagree about what is
best for the community?

Are there any challenges or needs within the community? Specifically, are there concerns in your
community that impact youth health?




Storyboarding (p.29)

Current Concerns Questions & Research Action Steps Outcome!
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Generating Research Questions (p.31)

Skills developed:

Critical thinking about focused

research

Practice crafting research questions

Generating Research

Questions

ASKING QUESTIONS

Purpoese of Activity

Succeeding with a research
project depends upon focus -
and this means defining spe-
cific research questions. With-
out research questions, it is
easy to get waylaid by trying
to investigate too many issues
at once. This activity helps
demonstrate to teens the im-
portance of focusing narrowly
on your research topic.

Skills Developed

« Critical thinking about focused
research

« Practice crafting research ques-
tions
Room Set-Up

« Open space for standing in a
group

« Flipchart at the front of the
room where everyone can see it

« Space for working in pairs

Oregon State University
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Instructions
1.

Give each person a cardboard
tube. Ask participants to gather
in the middle of the room and
stand shoulder-to-shoulder in a
square formation facing away
from the center of the square.
Ask them to hold a cardboard
tube up to one eye and peer
across the room, standing still_
Ask for a few volunteers to de-
scribe what they see.

. After several participants have

described what they can see
through their cardboard tubes,
have everyone return to their
seats.

. Once everyone is settled, ask,

“What did you notice about
what people could see through
their tubes?" Explain that effec-
tive research depends on well-
defined research questions. The
best questions are narrowly fo-
cused. If questions are too
broad, you can become over-
whelmed by trying to research
too many things at once. Re-
search can only answer one
guestion at a time—like looking
through the tube. You know
there is more there, but your
research question keep you fo-
cused on only a small part.
Next, you will need one or more
topics so that participants can
practice creating research ques-
tions. If you do not have a topic
already, here are some ideas:

31

Time
« 30 minutes
Materials

« Cardboard tubes from
paper towels or toilet
paper - one per par-

ticipant
« Flip chart
*  Markers

Facilitator Tips

Now that you are diving
into the research process,
this is a good time to re-
visit the definition of par-
ticipatory action research
(YPAR). YPAR is a tool for
encouraging youth in-
volvement in social, envi-
ronmental, or civic issues
that can renew enthusi-
asm for change and pro-
mote youth leadership.

This activity can also be
done with flashlights ina
dark room. Have partici-
pants shine their lights
across the roomand de-
scribe what they can see
in the beam of light!

YA4-H! | Youth Advocates for Health




Let’s try it.

« Window Swap
https://window-swap.com/

* Prompt: What information
do you see in the photo
related to [food access]? If
we zoomed out, what
would we miss?



https://window-swap.com/

Curriculum Components

Building a Asking Collecting Making Sense
Team Questions Data of it All

Reflection,
Evaluation, & Taking Action
Celebration

Sharing Your
Story



Collecting and Managing Data (p.33)

Activities
e So... You want to do Research
S e e | n g | S Be I | eV| n g gfg:rlt?utthh)::Ei;Iri?their research questions, they are ready to think about how to answer those

questions. This section guides youth through an exploration of methods of collecting qualitative and

Collecting and Managing Data

quantitative data through observation, interviews, surveys, and focus groups.

Three-Step Interviews ACTIVITEES

* S0..You Want to DoResearch! - 90 minutes

Creating an Effective Survey g

« (Creating an Effective Survey - 60 minutes

Digging Deeper: Focus Groups

Oregon State University 33 YA4-H! | Youth Advocates for Health




So, You Want to Do Research! (p.35)

Skills developed:
« Knowledge of research methods

 Critical thinking about design,
implementation, and analysis of research

« Communication
« Teamwork/collaboration

What data collection
method best fits our
topic/research question?

Activity

COLLECTING AND MANAGING DATA

So... You Want to Do

Research!

Purpose of Activity

To help youth learn about re-
search methods and deter-
mine which methods will be
most helpful for gathering the
data they need to answer their
research questions.

Skills Developed

» Knowledge of research methods

« Critical thinking about design,
implementation, and analysis of
research

« Communication

« Teamwork/collaboration

Room Set-Up
« Tables and chairs

» Flip chart or wall space for hang-
ing large paper where everyone
can see it

« Panel 2 of a Storyboard hung on
wall where everyone can see it

Instructions

1. Ask: What do you think of when
you hear the word “research?”
Have youth call out their ideas.
Record them on flip chart paper.
Explain that this activity will help
youth figure out what methods
10 use to carry out their re-
search. There are many methods
that can be used to gather infor-
mation about the research ques-

Oregon State University
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tions they have identified. They
can use different types of meth-
ods for gathering information
about the following:

What people say (surveys, inter-
views or focus groups)

What you can see, hear, and
tourch (observations, photo-
graphs or videos)

What you learn by reading exisr-
ing information(written infor-
mation such as newspaper arti-
cles or meeting minutes on your
community issue)

. Distribute the two handouts.

Break youth into five small
groups and assign each group to
a different method on the Meth-
ods for Gathering Information
handout.

. Have each group discuss the first

set of questions on the Ques-
tions about Gathering Evidence
handout. One person in each
group should take notes.

. When the groups are finished

discussing, invite each group to
teach the rest of the group about
the method they discussed.

. After youth have discussed the

merits of each proposed meth-
od, have them return to Panel 2
of their Storyboard to review
their research questions. Ask
them to match their research
questions to the best method or
methods, and to explain their
reasoning.

35

Time
* S0minutes

Materials

« Storyboard from pre-
vious activity

+ Flip chartor butcher
block paper (four
pieces per small
group) plus more for
group activities

+ Handout: Methods for
Gathering Infor-
mation (1 per person)

+ Handout: Questions
about Gathering Evi-
dence, pp. 8%-90 (1
copy per person)

Facilitator Tips

Toward the end of this
activity, guide partici-
pants in thinking through
the feasibility of the re-
search methods they
have chosen. Help set
them up for success by
making sure they have
identified the best meth-
od or methods for their
questions

Youth Advocates for Health



So, You Want to Do Research! (p.35)

What do people say?
 Interviews
* Focus groups
* Surveys

What do you see?
 Observations

What can you learn by reading?
- Evidence that already exists*

Handout: So... You Want to Do
Research!

METHODS OF GATHERING EVIDENCE

What do people say?

Interviews

+ Aninterview isa one-sided con-
versation between you and some-
one else.

Prior to the interview you decide
what questions you will ask and in
what order.

People who are being interviewed
are expected 1o answer using

* Allows you to KNOW you are getting
a deep understanding of the per-
spectives and viewpoints of those
you are interviewing.

» Can helpto build trust with those
youare working with

& Time consuming.

Difficult w use if youwant toin-
terview a lot of people.

» Difficult to summarize the infor-
mation

Focus Groups

» Focus groups are conversations
with groups of people whoare
asked to discuss a topic or issue.

The facilitator asks the group to
discuss a topic and allows the
group to have a conversation
about it.

There should alse be a recorder w
write down the ideas thatare
generated.

Facilimtors must ensure thateve-
ryone hasa chance to speak, keep
the conversation geing by asking
follow-up questions, and docu-

s Helps you collect deep, rich infor-
mation about the group's thoughts
or feelings about an ssue or topic.

» Participants often remind each oth-
er of events or issues that individu-
als may not have thought of on their
own

o Provides an opportunity for people
o talk and think more deeply about
an issue.

« Not good if you want to under-
stand different individuals” points
of view and perspectives.

o Mustchoose participants carefully

(who are the pecple that can pro-

vide the information you need?).

(Can be difficul to run a fecus

groupif there are many people in

the reom with conflicting opinions.

Difficult to summarize the data

Surveys

Surveys ask questions and pro-
vide answer choices. For example,
how much do you think you have
learned in this session?

Alot

+ Some

Very lictle

Some surveys may also ask youto
“fillin the blanks”™ or write in your
OWN answers.

» Terrific way to gather data from alot
of people.
» Easyto tally or add up responses.
Good for understanding how people
are feeling, thinking, or acting prior
0 your community project and after
Yyour project.
» (an be used when you wantto
know who said what, by asking
people to write their names on the
SUTVEYS.
Can be anonymous - with nonames
attached tothe surveys. If you are
asking about sensitive o pics, you
may want te make sure people
know the information they give is
anonymous.

« Difficult to create survey guastions
that everyene can easily under-
stand.

« Not agood method if you are try-

ing to gather informaton from a

small group of people who will

give you honest feedback

If you send questionnaires out, the

percent of questionnaires returned

may be very low, and you may
have to do additional follow-up to
get the questionnaires completed

® May needa computer to analyze
data or the internet  do an online
survey

Oregon State University
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What does data collection look like? . __

* Prompt: What types of data
do you see? . 4

Joumnal of Urban Health: Bulletin of the New York Academy of Medicine, Vol. 89, No. 5
doi:10.1007/s11524-012-9684 -8
© 2012 The New York Academy of Medicine

Engaging Youth in Food Activism in New York City:
Lessons Learned from a Youth Organization, Health
Department, and University Partnership

Emma Tsui, Kim Bylander, Milyoung Cho, Aletha Maybank,
and Nicholas Freudenberg




So, You Want to Do Research! (p.35)

— School Lunch Campaign

They
decided to assess the quality of lunch food served in their schools using three instruments

they developed: a student survey, a cafeteria survey, and a food service manager interview.
Youth participants conducted researchin the spring semester and collected more than 200
student survey forms, and conducted seven cafeteria assessments, and three interviews with
food service managers. Laterin June, youth representatives from participating groups met
with representatives of the NYC Office of SchoolFood to share the results of their
assessments. The resultsindicated that over one third of students surveyed do not eat school

lunch and over one half eat it 2 days or less per week, citing the primary deterrents as lack of
meal variety and unappealing food.

(Tsui et al., 2012)



Seeing is Believing! (p.37)

Activity

COLLECTING AND MANAGING DATA

Seeing Is Believing!

Skills developed:

« Knowledge about observational
data collection methods

« Knowledge about principles of
collecting quality data through
observation

» Ability to collect observational
data

* Preparation for observational field
work

COLLECTING DATA BY
OBSERVATION

Purpose of Activity

This activity teaches partici-
pants about the principles of
data collection using direct
observation.

Skills Developed

Knowledge about observational
data collection methods

Knowledge about principles of

Room Set-Up

In a showy or artistic way, write
“Phenomenal Phenomena Act-
ing Troupe" on the flip chartas a
marguee.

Arrange the room so that you
have spacein the front of the
room with & chairs facing the
istage”

Leave space at the front of the
room for the acting troupe to
perform

Arrange tables and chairs so all
can see the front easily

Post signs along one wall start-

Oregon State University

4o

ing with “strongly agree " then
“agree," then "disagree” and
finally “strongly disagree.”
Spread the signs out so partici-
pants can gather along the wall
to indicate their opinion by
standing near the sign of their
choosing.

Instructions

Part One: Introduction to Collect-
ing Data via Direct Observation
. Invite the group to gatherin a

circle so everyone can see each
other

. Ask for 4 to 6 volunteers to be
members of the Phenomenal
Phenomena Acting Troupe.

(=

. Ask for an additional 6 volun-
teers to be the “audience.”

w

- Have an assistant place the
blindfolds on half of the audi-
ence (3 people) and seat them in
a row of chairs in the front of the
group.

. Meanwhile, take the Phenome-
nal Phenomena Acting Troupe
aside and tell them they are go-
ing to mime three activities: For
example, digging in a garden,
talking on the cell phone, playing
baseball, splitting firewood.

- Introduce the acting troupe us-
ing the flip chart "marquee.”

wn

(=]

Time

60 minutes

Materials

Scarfor other loose
piece of fabric for
blindfolds

Three varieties of ap-
ples, enough so that
each participant can
have a quarter of
each type

Cutting board and
knife (if using pro-
duce that needs to be
cut)

Hand washing sup-
plies

Flip chart

Markers

Handout: Quality As-
sessment Tool (one
double-sided copy
per person)

Facilitator Tips

This activity can be done
with any fruit or vegeta-
ble for which you can find
three varieties — pears,
berries, tomatoes, etc. If
local fruits and vegetables
are not available, try dried
fruit, granola, or cookies!

YA4-H!

Youth Advocates for Health



Seeing is Believing! (p.37)

GUM TYPE TEXTURE TASTE OVERALL APPEAL
Sturdy Sweet
Powdery Overly sweet Least favorite
Spearmint Slick Flavor vanished Okay flavor overall
Tough Taste is weak Poor flavor overall
Hard to chew Not getting a lot of Worst gum
flavor from it
Texture was hard Verybland, notreally | Thereis a lot wrong.
Powdery amint taste. but could be worse.
Trident Rubbery Taste lasted Very poor flavor, and
Uncomfortable to More sweet than texture overall.
chew tasty Super strong taste, do
Did not really like the | not recommend
flavor(bland) Flavor was very
Intense taste strong but the texture
Strong lasting flavor | was lacking
Rrefreshing Michelle's Fav
Soft texture Subtle Flavor Okay-good start, poor
Flexible/ Soft -Flavor lasted awhile | finish
Extra Juicy Lighter mint taste
Rough texture at Sweet but died Poor, didn't really like
times quickly it
Hard to chew
Good flavor, not a fan
of the texture.
Really nice flavor but
didn’t last
Soft Did not lose flavor It was okay overall
Somewhat juicy Very minty Most favored
Orbit Hard Texture Only minty for a little
Squishy, but got hard | Way more minty then | Best flavor, Good
after abit gets sweet
Easy to chew Not a lot of flavor Taste was good but
Wish taste was didn’t last.
stronger

° Jan 20, 2021

Agreed

Alison White
/) Jan 20, 2021

lol

Handout: Seeing Is Believing!

QUALITY ASSESSMENT TOOL

nstructions: Your jobis to rate the texture, taste, and overall appeal of 3 different items you are sampling. The scales for
eachrating are shown in the box below. Take one of each of the three items, noting each item’s number! Be sure you enter
the data for each item on the correct line (enter the data for apple #1 into line 1, etc.). Conduct your ratings on your own,
and don't discuss your ratings with others. Use the notes box to record observations that support your ratings (e.g. “apple
was mealy, and that why | rated the texture as poor). When you are finished, keep your rating sheet for reporting back to
the group.

Observe how hard, |Observe thetaste |Observe the overall
soft, juicy, mealy, |and rateaspoor, |appeal and rate as

etc. the foodis and |okay, good, or ex- |poor, okay, good,

rate as poor, okay, |cellent. or excellent.

good, or excellent.
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Curriculum Components

Building a Asking Collecting Making Sense
Team Questions Data of it All

Reflection,
Evaluation, & Taking Action
Celebration

Sharing Your
Story



Making Sense of it All (p.45)

Activities Making Sense of It All:

« Table Top Graffiti —VEE o Rl
« Numbers Don'’t Lie, or Do They? i RIS PP

they have collected! This section illustrates techniques for organizing, summarizing, and analyzing da-
ta. Whether they are interviewing their peers, surveying neighbors, or observing the environment,
these activities are designed to help teens learn how to extract meaning from their qualitative and
quantitative data.

ACTIVITIES

« Table Top Graffiti: Analyzing Qualitative Data - 40 minutes

« Numbers Don't Lie... Or Do They? Analyzing Quantitative Data - 60 minutes

Oregon State University 45 YA4-H! | Youth Advocates for Health



Table Top Graffiti (p.47)

Skills developed:
* Planning and organizing
« Decision-making
* Critical thinking
* Problem solving

How do we understand and
interpret the data we hava
collected?

GROWTH MINDSET VS.

sit down and work i
performance | start with the
just feeling stressed. because g
o willing to question &
grow and
change suspend
prejudgement
I can Belief that you
always can improve Less
get better strengths and Stress and
talents anxiety
-Alayna
Improved 1 will change my
lationshi mindset of growth- always
. homework to be a LS
good thing for my mh finding a
future rather than (Vo) ray b Havel

procrastinating to
help my self only in
the moment-Alayna

Activity

MAKING SENSE OF IT ALL

Table Top Graffiti

ANALYZING QUALITA-
TIVE DATA

Purpose of Activity

Qualitative research methods
generate a lot of data. A short
interview alone can provide
many pages of text that must
be analyzed in order to under-
stand what the data are saying
in answer to your research
question. Raw qualitative data
has to be sorted, categorized,
and ordered so that the results
can be summarized in a mean-
ingful and accurate way. This
activity introduces content
analysis as one way to analyze
qualitative data in a fun and
creative way.

Skills Developed

1. Planning and organizing
2. Decision-making

3. Critical thinking

4. Problem solving

Room Set-Up

o Tables and chairs with room for
four groups of participants to
gather around their own table.

o On 4flip chart pages, write the
following guestions (1 question
1o a page):

Oregon State University

may pe nara- 1imara RITUW LT

answer

1. What are some things that teens
can do to take care of their
health?

. What are the biggest challenges
teens face in making healthful
choices?

[

w

. What are ways your community
supports teen health?

4. What are ways your community
does not support teen health?

Instructions

Generating Qualitative Data

1. Have participants divide into
four groups. Each group should
sit at a separate table.

Place a flip chart paper, stack of
sticky notes in a variety of colors
and writing instruments on each
table.

i)

w

. Instruct everyone to consider
the question written on the flip
chart paper. Ask each individual
to write down as many “guick”
responses to the question that
they can think of - one response
to a sticky note — and put the
sticky note on the flip chart pa-
per. Be sure to emphasize the
“brainstorming™ nature of this
activity. Participants should not
ponder their answers too long,
or discuss them with other peo-
ple. The goal is to generate lots
of ideas quickly... the more the
better!

47

Time
* 40 minutes

Materials
+ Poster paper

*  3x3 sticky note pads
- four packsin ava-
riety of different col-
ars

*  Writing instruments
for each person

« Variety of colored
markers

« Flip chart

Facilitator Tips

What are qualitative da-
ta? Remind participants
that these are non-
numerical data from in-
terviews, focus groups,
and observations

“Data" is a plural word.
That is why we say what
“are"” qualitative data
rather than what “is"!

YA4-H! | Youth Advocates for Health




Table Top Graffiti (p.47)

Activity

GROWTH MINDSET

sit down and work
on trigonometry not
just feeling stressed
that | cant figure it
out - Abby

I can
always
get better

Improved
relationships

Belief that you
can improve
strengths and
talents
-Alayna

1 will change my
mindset of

homework to be a
good thing for my
future rather than
procrastinating to,

VS.

better
performance
because
willing to
grow and
change

start with the
question &
suspend
prejudgement

Less
Stress and
anxiety

growth- always
willing to learn and
better yourself even
though finding a
different point of
view may be hard

MAKING SENSE OF IT ALL

Table Top Graffiti

afraid to
make
FIXED MINDSET  |mistakes wh pngsth
1. What things that ¢
ANALYZING QUALITA— can d:?:: zllecarlgsfslh:ir - Time
TIVE DATA health?
] 40 minutes
my wa'y or Purpose of ACtNIty' 2. What are the blgggstcha\lenges ¢ )
the high You are L teer?sfacem making healthful Materials
way Qualitative research methods choices?
where generate a lot of data. A short 3. What are ways your community +  Poster paper
you are interview alone can provide supports teen health? o 3x3 sticky note pads
many pages of text that must 4. What are ways your community - four packsin ava-
ea e be analyzed in order to under- does not support teen health? riety of different col-
Critical SRR stand what the data are saying Instruckions 0'5_ o
Of not going over P in answer to your research *  Writing instruments
)s[:autl:lm::ere Unchanging question. Raw qualitative data Generating Qualitative Data for each person
others y.,d"a,?,_ abby has to be sorted, categorized, E ;"a"e Pa"iCiPa”'Shdi‘”de ”;1“’ u *  Variety of colored
and ordered so that the results SLLSL ISR (LS DELST markers
3 i sit at a separate table. )
can be summarized in a mean- s Flip chart

fixed- have your heart
set on one thing, can't
really or not willing to
change your point of
view. growth- always
willing to learn and
better yourself even
though finding a
different point of view

begin by
"thinking"
that you
now the

help my self only i
the moment-Alay

nswer

ingful and accurate way. This
activity introduces content
analysis as one way to analyze
qualitative data in a fun and
creative way.

Skills Developed

1. Planning and organizing

If you are not good
at something you
may think you wont
ever be good at it
-Alayna

2. Decision-making
3. Critical thinking
4. Problem solving

Room Set-Up

o Tables and chairs with room for
four groups of participants to
gather around their own table.

o On 4flip chart pages, write the
following guestions (1 question
1o a page):

Oregon State University

i)

Place a flip chart paper, stack of
sticky notes in a variety of colors
and writing instruments on each
table.

w

. Instruct everyone to consider
the question written on the flip
chart paper. Ask each individual
to write down as many “guick”
responses to the question that
they can think of - one response
to a sticky note — and put the
sticky note on the flip chart pa-
per. Be sure to emphasize the
“brainstorming™ nature of this
activity. Participants should not
ponder their answers too long,
or discuss them with other peo-
ple. The goal is to generate lots
of ideas quickly... the more the
better!

47

Facilitator Tips

What are qualitative da-
ta? Remind participants
that these are non-
numerical data from in-
terviews, focus groups,
and observations.
“Data" is a plural word.
That is why we say what
“are"” qualitative data
rather than what “is"!

YA4-H! | Youth Advocates for Health
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Building a Asking Collecting Making Sense
Team Questions Data of it All

Reflection,
Evaluation, & Taking Action
Celebration

Sharing Your
Story



Sharing your Story (p.51)

Activities
« Producing a Research Report

« Say It In 60 Seconds! Creating a Great
Elevator Speech

« Other Ways to Share Your Story

Sharing Your Story:

Communicating Your Research

SECTION OVERVIEW

People and organizations will want to know about your community's YPAR project! The activities in this
section of the curriculum help youth prepare to summarize the process and results of their research,
choose appropriate audiences, speak succinctly about their experiences, and interact with the media.
Be creative! The possibilities for how to share your YPAR story are endless.

ACTIVITIES
Producing a Research Report - 20 minutes
Say It In 60 Seconds! Creating a Great Elevator Speech - 40 minutes
Other Ways to Share Your Story - 60 minutes

YA4-H! | Youth Advocates for Health



Say It In 60 Seconds! (p.55)

Skills developed:

Communication
Critical thinking
Teamwork

Public speaking

How do we communicate
what we found to the
community in formal and
informal ways?

Activity

SHARING YOUR STORY

SayItIn 60 Seconds!

CREATING A GREAT
ELEVATOR SPEECH

Purpose of Activity

Communication takes prac-
tice. You can learn how to
communicate about your
YPAR projectin a quick, clear,
and exciting way! This activity
gets youth thinking about how
to present their ideas to others
in 60 seconds - or less.

Skills Developed

+ Communication
» Critical thinking
o Team work

* Public speaking

Room Set-Up

« Tables and chairs so that youth
can work in pairs

o Place paper, pencils, and pens
where everyone can help them-
selves

Instructions

1. Say to the group, “Imagine you
just stepped into an elevator.
Youlook up and realize the
mayor is in the elevator with
you! This is your chance to tell
the mayor about yourself and
your YPAR project, but you have
to be quick! The elevator ride is

Oregon State University

(]

w

only 60 seconds. When the
doors open and the mayor steps
out, youwant him or her tobe
thinking, ‘Wow, I'd like to know
more about that project! Those
kids are doing great work! How
can | help?”

Now ask the group to brainstorm
what the mayor might want to
know from your 60-second
speech. Write down their ideas
on the flip chart. Make sure they

include these essential elements:

What's the problem?
What are we doing about it?

Why does it matter?

. Break the participants into pairs

and give each pair an Ingenious
Invention handout. Ask each pair
to pretend they are inventors.
Have them think up an invention
they have just created. It can be
anything - a machine, a piece of
technology, a program, a new
way of thinking — but it should
address some important envi-
ronmental, publichealth, or so-
cial problem that they think is
important. Together, they
should create a name for their
invention and complete the In-
genious Invention Handout.

55

Time

40 minutes

Materials
« Flip chart
« Markers

« Handout: Ingenious
Invention, p. 101(1
copy per pair)

« Pencils and pens -
enough for everyone

« Stopwatchesora
clock with a second
hand

Facilitator Tips

If your group has already
decided on a project, you
can practice this activity
with your actual YPAR
topic. Then brainstorm a
list of people or groups in
the community to whom
youth would like to pre-
sent their project and go
do il

Already finished with
your project? Use this
activity to practice pre-
senting findings to com-
munity groups or the me-
dia.

YA4-H! | Youth Advocates for Health



Say It In 60 Seconds! (p.55)

— School Lunch Campaign

Students recommended that mechanisms be putin place
for better communication between students and food service managers, that more fresh
produce be added to the menus, and that menus be posted with nutritional benefit labeling.
The students were able to impress upon the SchoolFood administration that students are
concerned about school food and are willing to provide input.

(Tsui et al., 2012)



Other Ways to Share Your Story (p.57)

Activity

WasHn
STON Sy,
T EXTeRsion T Univirg
4-H
e Dm"'""’ "mm* What is Addiction and How Does it

\ Relate to Trauma?

How Can Resilience Science
Reduce that Risk?

na Influence Addiction?|

-ow Does Tral

Resources, Rehabilitation, and
What to do During an Overdose

Story

SHARING YOUR STORY

Other Ways to Share Your

MORE IDEAS FOR PRE-
SENTING YOUR DATA

Purpose of Activity

When it comes to presenting
research results, there's no
reason youth need to limit
themselves to written reports.
This is a chance to be creative!
From paintings to performanc-
es to social, print, and broad-
cast media, the possibilities for
how to share your YPAR story
are endless.

Skills Developed

* Knowledge of options for pre-
senting data

« Analysis of audience
» Creative expression

» Teamwork

Room Set-Up
« Paper, pencils and pens onta-
bles for 3 groups

« On the flip chart, write the
following:

Ways to present your data:
1. Visual presentation

2. Written presentation

3. Interactive presentation

Oregon State University

Instructions

1. Say:Now that you have leamed
the basics of writing a research
report and practiced your eleva-
tor speeches, it's time to think
about more ways of sharing
your YPAR story! The goal of this
activity is to explore communi-
cation strategies and choose
your favorites!

. Ask participants to break into
three groups. Show participants
what is written on the flip chart
and assign one approach (visual,
written, or interactive) to each
group.

. Brainstorm possibilities: Ask par-
ticipants to brainstorm a list of
possibilities for presenting their
project results according to the
method they were assigned. For
example, the interactive presen-
tation group might say game
show, skit, play, etc. They
should record their responses on
paper.

=]

w

4. Develop 1idea: Once each group

has brainstormed a list of ideas,
ask participants to choose their
favorite and develop that idea
further. Give participants 15
minutes to create a strategy for
communicating their project
results using this method. For
example, the written group
might plan to write a news re-
lease toa local newspaper. The
visual group might suggest
making a video for social media.

Time

« 6G0minutes

Materials
« Flip chart
» Markers
« Paper

« Pencils and pens
« Tablesand chairs

Facilitator Tips

If participants are having
difficulty thinking of
methods of presenting
their data, here are some
ideas you can use to get
ideas flowing:

« Video

Photo collage
Storyboards

Presentation formats
such as PowerPoint
or Prezi

Game shows, skits, or
plays
Social media such as

Facebook, Twitter,
Instagram

Broadcast media
such as television or
radio

Print media such as
newspapers

YA4-H! | Youth Advocates for Health
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Taking Action (p.59)

Taking Action: Using Research
Activities to Improve Your Community

SECTION OVERVIEW
« Salmon and Dams . . .
To gear up for action, youth need to identify stakeholders and resources and analyze potential barriers
and facilitating factors. They also need to set goals and priorities before they begin. The following ac-
Y W h t St t C h t tivities are designed to help youth practice these YPAR skills, from group decision-making to strategic
e re O a' r a r planning and teamwork.

ACTIVITIES

Salmon and Dams - 40 minutes

Where to Start Chart - 60 minutes

Oregon State University 59 YA4-H! | Youth Advocates for Health



Salmon and Dams (p.61)

Skills developed:
« Communication

 Ability to identify resources or
facilitating factors

 Ability to identify barriers that may
slow or stop progress

 Ability to identify stakeholders

 Ability to identify new actions that

will help accomplishing a goal

What is our goal and how
will we meet it?

Activity

TAKING ACTION

Salmon and Dams

Purpose of Activity

This visual activity helps teens
think through facilitating fac-
tors and barriers as they move
into the action phase of their
YPAR project. Teens will ana-
lyze resources, stakeholders,
and problems that might arise
as they pursue their goal.

Skills Developed

Communication

Ability to identify resources or
facilitating factors

Ability to identify barriers that
may slow or stop progress

Ability to identify stakeholders

Ability to identify new actions
that will help in accomplishing a
goal

Room Set-Up

* Hang the sheets of paperin an
upward sloping fashion along
the wall and draw the outline of
ariver onit. If possible, the river
should be at least 15 feet long.

At the lower end of the “river,”
write “Planning begins for [your
project],” and at the upper end
write “Project accomplished!”

Using cardstock or heavy paper,
cut out approximately 12 salmon
of various sizes and approxi-

mately 12 dams of various sizes.

Oregon State University

Instructions

(=

Ask the participants to think
about the resources that they
have available to them or that
they will need to accomplish
their project. These are the facili-
tating factors. Facilitating fac-
tors might include, for example:

Adult mentors who are ready to
help

Funding that youth have secured
or plan to raise

The teen participants themselves

Engaged and helpful organiza-
tions

. Invite people to call out ideas.

Have them write each idea on a
salmon. if a resource will be a
great help, it should go on a big
salmon. if it will only be a small
help, it should go on a small
salmon. Have people place their
fish onthe river. If the facilitating
factor is likely to be helpful early
in the project, put it downstream
in the river (salmon swim up-
stream). If it's going to play a
role later in the project, putit
further upstream toward
“Project accomplished!”

1 (g

61

Time

+ 40 minutes

Materials
*  Markers
+ Tape

* 10-15 sheets of blue
construction paper
and12 sheets of red
or pink construction
paper

*  Paste or glue sticks

Facilitator Tips

In the Pacific Northwest,
salmon migrate upstream
from the ocean every
year to spawn, or lay
their eggs. Dams can
block or impede migra-
tion and create habitat
loss, making it difficult for
salmon to complete their
life cycle. Fish ladders and
damremoval are ways of
addressing this problem.
In this activity, salmon
and dams serve as meta-
1Ehors for the facilitating
actors and barriers you
might encounter as you
move into the action
phase of your YPAR pro-
ject.

Supplemental materials:
For more information on
stakeholders, watch
“Who Has a Stake in This?
Stakeholder Mapping for
¥YA4-H! Success," a
webinar recording on the
YA4-H! website.

Youth Advocates for Health



What are the resources we already

HAVE

We have ways to
contact the
panelists that had
such good
information that
could help us
develop our
curriculum. -
Abby/Sam/Kaylee

personal contacts
some of us may
have the contact
that our leaders
have, the panelists,
the CROPTR -
Timara

We already have
online resources to
find info-Alayna,
Kip, summer, Timara

Wi

time and how to reach
the auidence. barriers
can include ability to
reach out, willingness
to listen, how we need
to send out this
research pamphlets,

etc
-jules/taegan/katelyn
n

|
]i

Solutions

‘We can set up some
kind of social media
account or other
outreach method to
find volunteers to
help us. -
Kaylee/Sam/Abby

Find ways to get our
ideas out there like
flyers at schools,
social media pages,
maybe get on the
NEWS- timara

Covid restrictions

-jule
n

What issues, organizations, or people might
create barriers to reaching our goal?

Larger
Barriers

No matter what
method we decide for
having our curriculum
introduced into
schools there will be
logistical issues in
getting our
curriculum approved
and implemented. -
Kaylee/Sam/Abby

timara

A barrier we might
have is that we need
people to hear us
egan/katelyn out on what we are
trying to present.-

We need a way to
find student
volunteers to help
us. -
Abby/Sam/Kaylee

‘We need to find a way
to contact a person
who runs a homeless
shelter

-Alayna, Kip, Timara,
Summer

Why are the
resources you

chose

important to

your team's
If we don't have a - 2
way to get the project?
information we
collect out to
people, then it
renders our project
kind of useless. -
Abby/Sam/Kaylee

t]



Curriculum Components

Building a Asking Collecting Making Sense
Team Questions Data of it All

Reflection,
Evaluation, & Taking Action
Celebration

Sharing Your
Story



Reflection and Evaluation (p.65)

Activities

| |
« Mapping your Impact on the
. SECTION OVERVIEW
‘ O m m u n I t A final important component of YPAR involves pausing for intentional reflection on what participants
have learned, with an emphasis on the application of learning to real-life settings. The activities in this

section help teams and individuals identify the skills and knowledge they have gained and how they
plan to put these new abilities into practice as they go forward in their project — and in life.

* Personal Slover Reflection

Mapping Your Impact on the Community - 60 minutes
Clover Reflection—15 minutes

Reflection and Evaluation

Reflection Grele—20 minutes

« Reflection Circle
« YPAR Evaluation

Oregon State University 65 YA4-H! | Youth Advocates for Heakh



Personal Reflection (p.71)

Skills developed:

 Ability to reflect on lessons
learned about YPAR

« Ability to analyze what they
have learned while working on
YPAR projects

REFLECTION AND EVALUATION

Clover Reflection

Purpose of Activity

This activity allows partici-
pants to reflect on and share
their learning from the previ-
ous YPAR activities. This also
allows you (the facilitator) to
assess learning.

Skills Developed

» Ability to reflect onlessons
learned about YPAR

« Ability to analyze what they
have learned while working on
their YPAR projects

Room Set-Up

0On a flip chart or dry erase board,
write the following as a reference for
what to write on each cloverleaf
during the activity:

Head

One thing | learned about YPAR
Heart

One thing I'm feeling about YPAR
Hands

One thing I'lldo to support others to
have successful YPAR projects

Health

One thing I'll do to support myselfto
have successful YPAR projects

&t

Oregon State University

» Participants will need a solid
surface for writing

You will need wall space for dis-
playing completed clovers, and
open space for standing in a cir-
cle

Instructions

1. Hand out a clover reflection
sheet to each participant.

. Ask participants to reflect on the
experience they had during
YPAR activities.

. Have participants write one re-
flection on each cloverleaf, fol-
lowing the Head, Heart, Hands,
and Health guidelines at left.

4. Once everyone has written their
reflections, have the group stand
in a circle. Holding the end of a
ball of string, hand the ball off to
a participant. Ask them to share
one thing they wrote down on
their cloverleaf. Once they have
answered the question ask them
to hold onto their piece of the
string and to pass the ball onto
someone else. Continue the
process until everyone has re-
flected on the question, and has
a section of string in their
hands. When completed, you
should have something that
locks like a web. When every-
one is done talking, make some
points about the interconnect-
edness of people and how we
are all part of the solution, for if
each person had not contributed
1o the training on Y-APs the out-
come would have been differ-
ent.

(=

w

m

Time
s 15 minutes

Materials

o Handout: Clover Reflec-
tion, copied onto to
bright green paper, p. m
(1 per person)

« Painter'stape

*  Markers

o Flipchart or dry erase
board (and dry erase
markers)

Facilitator Tips

Clover Reflection can be used
throughout the YPAR project,
notjust attheend. It is a
great way to touch base with
what participants are think-
ing and feeling about the
program.

If time allows at the end of
this activity, invite partici-
pants to post their clovers on
the wall and let the group
circulate and read the posted
clovers.

NOTES:

YA4-H! | Youth Advocates for Health



Evaluation (p.75) Activity e EcTou o BT

YPAR Evaluation

be administered following com-

= Purpose of Activity : : Time
" pletion of the YPAR curriculum.
HandOUt' Evaluatlon This curriculum includes two 4. For the YARI evaluation: This * 20 minutes

evaluation forms—a YPAR evaluation form should be ad- each
Curriculum Evaluation form ministered after teens complete .
nd a Youth Action R h their YPAR project. Materials
YOUTH PARTICIPATORY ACTION RESEARCH CURRICULUM EVALUATION and a Yol 1on Researc e information an the eval Hondouts YPAR Curri
Thank you for participating in a YA4-H! Youth Participatory Action Research project! We would like to gather some infor- Inventory ('”‘RI) evaluation. 5 i IP ormatlonbzn € evg L:I_ * I an Eomlh ati L”,ﬁ:_
mation about what you learned during your YPAR experience. Your responses are completely anonymous and voluntary, The purpose of both of these a:: u‘;:::;i:der::;mnT‘?::im lL:;n[l valuation, ;)p -
and you don't have to complete this form if you do not want to. In addition, you can leave any question blank, and you . PR 3 per person
v P v v v v evaluation activities is to as- pact of the training or the teach- R

can also choose not to complete the questions once you begin. Your answers will not be singled out; only group trends

Strongly Disagree <= Strongly Agree

By participating in a YPAR project, | learned...

The importance of teamwork.

The elements of a thriving community.

How to use Photovoice.

Techniques for decision making.

The root causes of community health concerns.

- - Oregon State University 75 YA4-HI'| Youth Advocates for Health
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WS U Eva I u at I O n - YO u t h \ Please rate the following statements from strongly agree to strongly disagree L

Strongly Strongly
agree Agree Disagree disagree

Youth completed a pre/post o o

S u rvey that | care about.

| can work well with a group of
my peers to make a difference in O O @, O

» Psychological Empowerment S
Participatory Behavior inat gaters useral mommaton. O O O O
| can respectfully discuss pros

ResearCh ACtiOn & SEIf'Efﬂcacy and cons of an issue | care O @ @ O

about with youth my age.
Motivation to Influence E S o o -
Perceived Control l‘“ o
Can respectully alscuss pros
= and cons of an issue | care O O O O
YO Uth 'Ad u It Pa rt n e rS h | p S a':-gut with adults Iea:lers.

| know how to break down
mportant issues facing youth to O O O O

figure out what we can work on

It is important for youth to try to
improve our community even if
we can’t always make the O O O O

changes we want.

(Ozer & Schotland, 2011)



WSU Evaluation - Youth

Youth completed a pre/post
survey:

« Opioid Health Knowledge

« Familiarity with terminology
« Safe handling and storage
. H f . d . Consider what you know now about opioid safety and avoiding misuse of opioids,
arms o OplOl MISUSE how likely would you be to use and share that information._.
’ ImpaCt Of Op|0|d Crisis on teens Mot at all A little Somewhat Very Extremely
» Stigma towards drug addiction roughyourown (3 o o o o
with your friends? @) O O O O
with your family? O O O O O
©o o o o o

(Abraham et al, 2020; Adlaf et al., 2009)



WSU Evaluation - Adult Facilitators

YPAR Core Components
Checklist:

« Training and practice of
research skills

Promoting strategic thinking

Group work - opportunities
and guidance

Opportunities for networking
Communication skills

(Ozer & Douglas, 2015)

Training and practice of research skills

Adult mentor provides examples and models that promote a basic understanding how
research can be used for action

Youth identify problems or research questions (lssue selection)

Youth are exposed to and/or discuss strengths and weaknesses of research design and
research methods (e.g. sampling, choice of research tools, etc.)

Youth develop research tools

Youth learn about and/or practice data collection

Youth learn about and/or practice interpreting data

Other examples of training and practice of research skills (write in)

Promoting strategic thinking

Group discusses root causes to social problems

Information or experiences about how rules or policies are made in school, community, etc.
are shared

Discuss strategy about how to make change in school, community, etc.

Develop recommendations based in research and/or discuss how to share research-based
recommendations with others

Youth discuss or demonstrate an understanding of socio-paolitical environment (both
broadly/globally and on a school and community level)

Youth discuss a future course of action regarding next steps

Youth identify or analyze alternative points of view and demonstrate openness to modifying
pre-existing views based on new information

Youth analyze how to develop alliances and communicate effectively with various
stakeholders

Adult mentor organizes or breaks down youth ideas into concrete steps

Other examples of strategic thinking (write in)




How could you implement YPAR?

October
ASKING QUESTIONS

Thriving Communities Brainstorm - 20 minutes
A Picture Means a Thousand Words - 2 hours
Optional: Dot Voting - 10 minutes

Optional fieldwork: Conduct A Picture Means a Thou-
sand Words as field work, and arrange a meeting after
two weeks to discuss and review the results.

November

ASKING QUESTIONS

Storyboarding: A Technique for YPAR Planning - 1hour
40 minutes

Optional: Generating Research Questions - 30 minutes

Suggested freldwork: Now that you have identified a
set of topics, have youth observe, photograph, and
write about their favorite of these topics before you
next get together.

About This Curriculum (continued)

Mapping Out Your YPAR Year

This curriculum is designed to span an academic year, be-
ginning in October and continuing through May. The goal
of the curriculum is to introduce youth to core compo-
nents of participatory action research and equip them to
carry out a project in the community. Participants learn
through games, role play, and other fun, experiential ac-
tivities.

Training can be conducted at monthly gatherings or more
frequently depending on the needs of your group. Below is
a schedule that includes eight meetings, each lasting no
more than two hours. If time allows, we recommend be-
ginning each session with a warm-up or energizer and
closing with a reflection. There are several examples of
each in this curriculum and additional options in YA4-H!
Building Successful Youth-Adult Partnerships.

Between monthly meetings your group may wish to pur-
sue fieldwork activities, such as collecting data, com-
municating with stakeholders, and completing an action
project. We have suggested fieldwork opportunities be-
low.

You will also find supplemental materials on the YA4-H!
website that correspond with activities in this curriculum.
To access these materials, visit the following web address:

http://oregon.4h.oregon state.edu/ya4h-ypar-project
-resources

Regardless of how you arrange your YPAR sessions, be
sure to give teens and adult partners at least four hours of
training in youth-adult partnerships before you begin. This
should include team-building activities, establishing a
community covenant, understanding stereotypes, and
exploring power balances.

Finally, don't forget to celebrate your accomplishments.
Completing a YPAR project takes dedication, enthusiasm,
teamwaork, and an enduring commitment to social
change. Gives yourselves a pat on the back!

Qregon State University

October
ASKING QUESTIONS

Thriving Communities Brainstorm - 20 minutes
A Picture Means a Thousand Words - 2 hours
Optional: Dot Voting - 10 minutes

Optional fieldwork: Conduct A Picture Means a Thou-
sand Words as field work, and arrange a meeting after
two weeks to discuss and review the results.

November

ASKING QUESTIONS

Storyboarding: A Technique for YPAR Planning - Thour
40 minutes

Optional: Generating Research Questions - 30 minutes

Suggested freldwork: Now that you have identified a
set of topics, have youth observe, photograph, and
write about their favorite of these topics before you
next get together.

December
COLLECTING AND MANAGING DATA

So... You Want to Do Research! -90 minutes

Optional: Seeing Is Believing!, Three-Step Interviews,
Creating an Effective Survey, or Digging Deeper: Focus
Groups

Suggested fieldwork: Create and pilot test the research
instruments you will need for your project.

January
COLLECTING AND MANAGING DATA

Community Soup - 60 minutes

Optional: Informal discussion on YPAR project and data
collection

Suggested freldwork: Collect your data this month and
next. If needed, do one or more of the optional activi-
ties from December.

YA4-H! | Youth Advocates for Health



Resources

YPAR H U b http://yparhub.berkeley.edu/
YA4'H I https://hd.wsu.edu/ya4-h/ ;

https://www.dropbox.com/s/iq1q1 nf5tmo2s35/2019%20Globalization%20Diversity%20and%20Education%20Conference%20Poster%20YA4-

H%21%20YPAR.pdf?dl=0

S NAP' Ed TOOI klt https://snapedtoolkit.org/interventions/programs/youth-participatory-action-research-projects-ypar/

YPAR TOOI klt https://www.colorado.edu/education-research-hub/sites/default/files/attached-
files/pju_teachers_toolkit_final_version_sio_last_edits_done.pdf ; https://ypar.cfcl.ucdavis.edu/OurApproach.html ; https://ash.naf.org/public/par-

toolkit ; https://education.virginia.edu/research-initiatives/research-centers-labs/youth-nex/youth-nex-initiatives/youth-participatory-action-

research-ypar

YPAR | n EXte n S | O n https://fyi.extension.wisc.edu/youthadultpartnership/category/p_a_r/

YPAR C U rrl C LI | LI m https://jyd.pitt.edu/ojs/jyd/article/view/18-13-03-RR-02 ; https://connectedlearning.uci.edu/research-

tools/studies/youth-participatory-action-research-pathways-project/ ;

https://www.oregon.gov/oha/PH/HEALTHYPEOPLEFAMILIES/YOUTH/Pages/youth.aspx ; http://yparhub.berkeley.edu/

YO Uth - Ad U It Pa rtn e I’S h | pS C U I’I"I C U I U m https://shop4-h.org/products/youth-advocates-for-

health-curriculum-youth-adult-partnerships-for-health



http://yparhub.berkeley.edu/
https://hd.wsu.edu/ya4-h/
https://www.dropbox.com/s/iq1q1nf5tmo2s35/2019%20Globalization%20Diversity%20and%20Education%20Conference%20Poster%20YA4-H%21%20YPAR.pdf?dl=0
https://snapedtoolkit.org/interventions/programs/youth-participatory-action-research-projects-ypar/
https://www.colorado.edu/education-research-hub/sites/default/files/attached-files/pju_teachers_toolkit_final_version_sio_last_edits_done.pdf
https://ypar.cfcl.ucdavis.edu/OurApproach.html
https://ash.naf.org/public/par-toolkit
https://education.virginia.edu/research-initiatives/research-centers-labs/youth-nex/youth-nex-initiatives/youth-participatory-action-research-ypar
https://fyi.extension.wisc.edu/youthadultpartnership/category/p_a_r/
https://jyd.pitt.edu/ojs/jyd/article/view/18-13-03-RR-02
https://connectedlearning.uci.edu/research-tools/studies/youth-participatory-action-research-pathways-project/
https://www.oregon.gov/oha/PH/HEALTHYPEOPLEFAMILIES/YOUTH/Pages/youth.aspx
http://yparhub.berkeley.edu/
https://shop4-h.org/products/youth-advocates-for-health-curriculum-youth-adult-partnerships-for-health
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